© 2027 the authors. This is an open access article under the terms of the Creative Commons Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License.

Submit Date: 20 February 2026
Revise Date: 17 May 2026
Accept Date: 24 May 2026
Initial Publish: 16 June 2026
Final Publish: 23 October 2027

The Encyclopedia of Comparative Jurisprudence and Law

Analysis of the Conflicts Between UNESCO’s Education 2030 Framework
and the Macro-Rules of Imami Jurisprudence in the Educational System of
the Islamic Republic of Iran

Moslem Babaei!, Mehdi Mohammadian Amiri>*, Rahman Valizadeh3, Seyed Mohammad Hosseini*

1. PhD Student, Department of Jurisprudence and Fundamentals of Islamic Law, Bab.C., Islamic Azad University, Babol, Iran
2. Department of Law Faculty, Bab.C., Islamic Azad University, Babol, Iran

3. Department of Jurisprudence and Fundamentals of Islamic, law, Bab.C., Islamic Azad University, Babol, Iran

4. Department of Law, Bab.C., Islamic Azad University, Babol, Iran

* Corresponding Author’'s Email: 20650568307 @iau.ir

ABSTRACT

The educational system of the Islamic Republic of Iran, which is grounded in jurisprudential foundations and Islamic-lranian
values, stands in opposition to the secular and universalist approach of UNESCO’s Education 2030 Framework. Using a
descriptive-analytical method and drawing on library-based sources, this study examines the conflicts arising from the
implementation of this framework from the perspective of macro-jurisprudential rules. The findings indicate that implementation
of this framework conflicts with five major jurisprudential rules: the rule of “negation of domination,” due to the creation of
epistemic, managerial, and legislative domination; the rule of “preservation of the system,” because of consequences such as
identity crisis, generational rupture, and disruption of the family institution; the rule of “no harm,” due to serious damage to
religious-national identity and the independence of educational governance; the rule of “no hardship,” because it creates value
duality in the sphere of education; and the rule of “justice,” due to the emergence of epistemological and cultural conflicts as well
as the unjust allocation of resources. Consequently, the implementation of the Education 2030 Framework in Iran’s educational
system is considered to lack religious legitimacy because of its structural conflicts with jurisprudential standards, thereby
revealing the necessity of designing indigenous models based on Islamic jurisprudence to achieve educational objectives within
the framework of national and religious values. This study emphasizes the need to reconsider the acceptance of international
documents without adapting them to the country’s jurisprudential and cultural foundations.
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EXTENDED ABSTRACT
The educational system of the Islamic

Republic of Iran is fundamentally grounded in
Islamic  jurisprudential  principles, a
monotheistic worldview, and the preservation
of indigenous cultural identity; consequently,
any international educational framework that
attempts to redefine the goals, methods, and
normative foundations of education inevitably
enters into a field of ideological and
jurisprudential ~ contestation. = UNESCO’s
Education 2030 Framework, introduced as
part of the global sustainable development
agenda, is presented as a universal educational
roadmap aimed at promoting inclusive
education, global citizenship, gender equality,
and sustainable development. Nevertheless,
many Muslim scholars and Iranian
policymakers argue that the framework is not
ideologically neutral, but rather rooted in
secular humanism and liberal epistemology
that prioritize anthropocentric values over
divine revelation and religious norms (Fouladi,
2017; Ghamami & Moghadami Khamami, 2019).
From the perspective of Islamic educational
jurisprudence, education is not merely a
technical or administrative process for skill
acquisition; rather, it is a comprehensive
mechanism for cultivating moral virtue,
spiritual perfection, social responsibility, and
devotion to God within the framework of
Islamic civilization (Arafi, 2016; Ashraf, 1985).
Therefore, the confrontation between the
Education 2030 Framework and the Iranian
educational system is not simply a
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bureaucratic disagreement over educational
policy but represents a deeper conflict between
two  distinct paradigms of human
development, identity formation, and social
order. Scholars have emphasized that the
implementation of the framework may
gradually weaken the Islamic foundations of
national education by introducing concepts
such as global citizenship, gender
mainstreaming, and universal educational
norms detached from local religious values
(Behrouzi Nik, 2021; Zare Dinabad, 2023).
Accordingly, this study seeks to analyze the
conflicts between UNESCO’s Education 2030
Framework and the macro-rules of Imami
jurisprudence, particularly the rules of
negation of domination, preservation of the
Islamic order, no harm, no hardship, and
justice, in order to determine whether the
implementation of the framework is
compatible  with  the  jurisprudential
foundations governing the educational system
of the Islamic Republic of Iran.

The present study was conducted using a
qualitative descriptive-analytical approach
grounded in library-based research and
jurisprudential analysis. Primary data were
collected through the examination of
UNESCO’s Education 2030 documents, the
Sustainable Development Goals, and major
Iranian upstream educational documents,
especially the Fundamental Transformation
Document of Education. In addition,
authoritative jurisprudential, legal, and
educational sources in the field of Imami
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jurisprudence were reviewed in order to
identify the governing macro-rules relevant to
educational policymaking. The analytical
framework of the study was based on the
extraction and interpretation of key
jurisprudential principles applicable to social
governance and educational administration,
followed by a comparative assessment of the
substantive content of the Education 2030
Framework against those principles. In this
regard, the study relied on jurisprudential
discussions concerning the rule of negation of
domination (Nafy-e Sabil), preservation of the
Islamic social order (Hefz-e Nezam), the rule
of no harm (La-Zarar), the rule of no hardship
(La-Haraj), and the principle of justice as
articulated in Shi‘a jurisprudential literature
(Alidoust, 2004; Mohaghegh Damad, 1986;
Mousavi Bojnourdi, 2017). Furthermore,
previous scholarly works examining the
jurisprudential and legal critique of the 2030
Framework were systematically reviewed to
identify major areas of controversy, including
gender equality, sexual education, global
citizenship, and educational sovereignty
(Esmaili & Ayatollah, 2020; Haghtalab, 2023;
Pourmanouchehri & Abangah Azgami, 2022).
Through qualitative content analysis and
jurisprudential inference, the study evaluated
whether the implementation of the framework
would lead to structural, normative, or cultural
contradictions within the Islamic educational
order of Iran. The research therefore aimed
not merely to describe policy differences but to
provide a jurisprudential explanation for why
the implementation of certain dimensions of
the framework may be considered religiously
illegitimate within the Islamic legal order.

The findings of the study demonstrate that the
Education 2030 Framework fundamentally
conflicts with the rule of negation of
domination, which constitutes one of the most
important jurisprudential principles
governing the relationship between Islamic
societies and external powers. This rule,

derived from Qur’anic teachings and
jurisprudential traditions, rejects every form
of political, cultural, epistemological, and
institutional domination of non-Islamic
powers over Muslim societies (Alidoust, 2004;
Khomeini, 2013). From this perspective, the
Education 2030 Framework is not merely a
voluntary educational guideline but a
mechanism capable of producing soft forms of
international governance through monitoring
systems, reporting obligations, standardized
indicators, and normative pressure. Although
the  framework lacks formal legal
enforceability under international law,
scholars argue that its institutional structure
gradually transforms “soft obligations” into
practical commitments capable of reshaping
domestic laws and educational policies (Vakili,
2020; Yadollahi et al., 2020). The requirement
for states to align educational content,
statistical indicators, and gender-related
policies with globally defined standards
creates a form of epistemological and
structural dependence that conflicts with the
independence of Islamic policymaking. In
addition, the framework’s secular
anthropological foundations redefine concepts
such as family, human rights, sexuality, and
gender according to liberal international
norms rather than Islamic jurisprudential
principles (Behrouzi Nik, 2021; Mohsenlou et
al, 2023). This process potentially
marginalizes indigenous Islamic educational
documents and weakens the authority of
domestic  institutions in  determining
educational values and objectives. The study
therefore concludes that, according to the rule
of  negation of  domination, the
implementation of the Education 2030
Framework may create forms of foreign
normative authority over the Islamic
educational system, thereby undermining
educational  sovereignty and  cultural
independence.



The analysis further reveals that the
framework conflicts with the jurisprudential
rule of preservation of the Islamic social order,
which obligates the protection of the moral,
cultural, and institutional foundations of
Muslim society (Eftekhari & Sadeghi, 2012;
Naeini, 2003). In Islamic jurisprudence, the
educational system is not merely an
administrative institution but the primary
mechanism for transmitting collective
identity, religious values, and civilizational
continuity to future generations (Arafi, 2016;
Hosseini, 1990). However, @ UNESCO’s
educational discourse emphasizes global
citizenship, individual autonomy, and secular
universalism as the core objectives of
education. The study indicates that such an
orientation may gradually weaken the
religious-national identity of students and
contribute to cultural transformation and
generational discontinuity (Abedi Movahed et
al., 2022; Navidkia et al., 2021). Furthermore,
the framework’s approach toward gender
equality and comprehensive sexual education
creates tensions with the Islamic conception of
family, modesty, and differentiated gender
roles. While Islamic educational policy seeks
to preserve moral boundaries and reinforce
the family as the central institution of
socialization, the globalized educational
discourse often prioritizes individual rights
detached from traditional family structures
(Allasvand, 2017; Hekmatnia, 2011). The study
also demonstrates that the implementation of
externally designed educational standards can
generate institutional duality within the
Iranian educational system by creating
contradictions between the Fundamental
Transformation Document and international
developmental obligations (Ghorbanzadeh et
al., 2022; Mohsenlou et al.,, 2023). Such
contradictions may lead to confusion in
policymaking, = weakening of national
educational coherence, and disruption in the
moral and cultural functions of educational

institutions. = Consequently, from the
perspective of preserving the Islamic social
order, the Education 2030 Framework is
considered incompatible with the long-term
cultural stability and ideological continuity of
the Islamic Republic of Iran.

Another major finding concerns the
incompatibility of the framework with the
jurisprudential principles of no harm and no
hardship. In Imami jurisprudence, the rule of
no harm rejects policies and regulations that
inflict significant individual or collective
damage upon society, while the rule of no
hardship seeks to eliminate unbearable
psychological, moral, and social pressures
imposed upon individuals and communities
(Fazel Lankarani, 2021; Mohaghegh Damad,
2018). The study demonstrates that the
implementation of educational concepts
derived from secular liberal frameworks may
produce substantial cultural and moral harms
within Iranian society. For example, the
normalization of certain interpretations of
gender identity and sexuality may undermine
the ethical structure of the family and weaken
parental authority in educational processes
(Esmaili & Ayatollah, 2020; Pourmanouchehri &
Abangah Azgami, 2022). Similarly, educational
programs promoting forms of sexual
education inconsistent with Islamic norms
may create moral confusion, premature
behavioral exposure, and psychological
tension among children and adolescents.
From the perspective of no hardship, the
coexistence of contradictory value systems
within schools and families may impose severe
cognitive and emotional burdens upon
students, teachers, and parents, resulting in
educational disorientation and social tension
(Fazel Lankarani, 2021; Mousavi Bojnourdi,
2017). The study also emphasizes that these
harms are not limited to individual cases but
may extend to broader social and cultural
structures, thereby threatening collective
identity and national cohesion. Moreover, the
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principle of justice reveals another dimension
of conflict, since educational justice in Islamic
thought is not equivalent to formal equality or
standardized uniformity; rather, it requires
attention to cultural diversity, natural
distinctions, social needs, and indigenous
moral frameworks (Gorji, 1997; Kaveh, 2015).
The universalistic assumptions embedded
within the Education 2030 Framework may
therefore impose culturally homogeneous
models upon societies with distinct religious
and civilizational identities, leading to forms
of epistemological and distributive injustice
within educational systems.

In conclusion, the findings of this study
demonstrate that the conflicts between
UNESCO’s Education 2030 Framework and
the jurisprudential foundations of the Islamic
Republic of Iran are structural, paradigmatic,
and deeply rooted in divergent conceptions of
humanity, society, education, and governance.
The framework’s secular and universalist
orientation conflicts with the Islamic
educational philosophy governing Iran’s
educational system and creates serious
tensions with the jurisprudential principles of
negation of domination, preservation of the
Islamic social order, no harm, no hardship,
and justice. Consequently, the implementation
of the framework without substantial
localization and jurisprudential adaptation
may undermine educational sovereignty,
weaken religious and cultural identity,
destabilize the family institution, and generate
ideological duality within society. The study
therefore argues that educational
policymaking in the Islamic Republic of Iran
must prioritize indigenous Islamic-Iranian
educational models grounded in Islamic
jurisprudence, national identity, and cultural
authenticity rather than adopting externally
generated frameworks lacking compatibility
with domestic religious and civilizational
foundations.
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